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One of the beliefs of the social work profession is 
that its members are part of a heavily value based 
profession, and its values must be communicated to students, 
and understood and accepted by them in their efforts to 
develop into professional social workers. Given the 
complexity of problems encountered in social work practice, 
it is imperative that the acquisition of social work values 
resulting from professional education of the social work be 
mastered, understood and accepted as the standards that 
govern their behavior as professionals. 
Social work students during their professional 
educational process are being shaped for the professional 
world, in which the understanding of these intrinsic values 
are warranted to the degree that without them they surely 
will falter in practice. The development of professional 
identity in social work is viewed as an important component 
in the development of the profession. Several of the main 
proponents of professional socialization assert that careful 
enunciation of a professional focus with regards to values 
will provide clarity to the profession and the professional 
1 
2 
(Barlett, 1993; Boehm, 1957; Coyle, 1940; Gustafson, 1982; 
Lee, 1929; Popple, 1985). 
Education is the process by which students obtain their 
professional identity; assimilating social work values 
therefore is the process that young adults acquire their new 
roles. The significance of the socialization process has a 
definite influence on how social worker's will provide a 
service, since success or failure in the acquisition of 
these new values has implications for subsequent role 
performance (Varley,1963). This study explored the process 
of professional socialization among first and second year 
social work students. 
Statement of the Problem 
Social work students at the master's level undergo an 
educational process that ensures the development of 
professional identity, its through this socialization 
process that the views that students have on clients, and 
the systems that help them are integrated. The beliefs of 
this profession need to be clearly taught and defined to the 
student by both field instructors and educators, in a manner 
that permits the acquisition of the values to permeate the 
students developing professional identity. Many social work 
educators agree that a great concern to the profession is 
the acquisition of social work values. Studies have been 
conducted on professional socialization in social work 
education. 
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The assumption is that socialization can and does take 
place, but even though a profession may adhere to particular 
values, it may not find expression through the curriculum of 
the school. The effects of not knowing whether students 
have changed in the right direction as a result of the 
acquisition of values fundamental to professional identity 
is tremendously dangerous to the profession. It is necessary 
that the explication of values is needed for students as 
well as faculty, but the faculty and the curriculum would 
need to go extra lengths to see that students are learning 
the values. If a student is understanding the values 
fundamental to professional identity then he/she will gain 
the knowledge and behavior expected to be reflected in the 
goals, ethics, and practices of those in the field. 
Significance/Purpose of the Study 
Perhaps the most significant aspect in addressing 
professional socialization within this study is the attempt 
to measure values systematically and the students 
internalization of values and norms of the profession. 
As students learn more about themselves professionally, 
they also begin assimilating values critical to their 
professional identity. Social workers in the classroom or 
field need to be knowledgeable in knowing how this process 
is progressing, and thus will lead to a greater clarity in 
the communication with students regarding the essentials to 
professional identity. Learning the values and beliefs are 
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important for students if socialization is to take place. 
Students as well as educators should be taught about 
recognizing when the new values and knowledge are in 
conflict with well-entrenched old ones. The conflicts may 
not be resolved in the direction of the social work values. 
As the acquisition of social work values begins, when does 
professional socialization begin? What are the needed 
requirements necessary for conscious and continuous 
clarification of values of social work by its members? These 
are a few questions that the profession will have to 
contemplate in social work education. 
CHAPTER TWO 
REVIEW OF LITERATURE 
The history of value studies among social workers is a 
vast one. Past research and literature has explored 
socialization to social work values during the course of 
professional education. The literature offers little 
evidence of the effects of the internalized social work 
values of students, learned through professional education, 
consequently the effects of education on professional 
socialization is limited. This literature will review the 
following significant concepts: socialization, acquisition 
of values, professional identity, and social work education. 
Socialization Concept 
Socialization is defined as a way to explain why people 
behave as they do (Varley, 1963). Socialization can be 
conceptualized as the development of a unique voice, 
professional world-view. As a student changes in response to 
the educational journey, identities are created which 
signals a significant growth in professional development, 
understanding, and insight. Recent research into student 
socialization reveals the importance of understanding the 
socialization process of professionals and analyzing of 
5 
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education and training which shapes the approach to both 
themselves and their clients (Judah, 1979). 
Although the concept of socialization occurs primarily 
in childhood, roles are constantly adjusting throughout 
life. Socialization can help in understanding why students 
adjust to the acquisition of professional identity (Varley, 
1963). 
Socialization begins with directives established by the 
National Association of Social Work Code of Ethics (NASW, 
1996). Since students start out with knowing nothing about 
the profession, the most significant socialization occurs 
during the first year in a master’s program. As the 
profession changes, socialization will undergo revisions 
that will aid in the transition from student to professional 
(Varley, 1963). 
Socialization in social work education by definition, 
designates the process by which students come to acquire, 
beliefs, attitudes, values, skills, and ways established by 
the professional culture (Judah, 1976). In an effort to 
address the issue of socialization, Barbara Varley (1963) 
conducted perhaps the best known research in social work 
(Judah, 1979). The study focused on the process of 
socialization in social work students. The study made use 
of the Social Work Questionnaire (SWQ), a questionnaire 
developed by Barbara Varley. This questionnaire was based on 
the socialization theory and designed to measure four social 
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work values. The study included students at different 
stages of professional education. The major focus of this 
land mark study was to "identify differences (change) in and 
similarities (non change)" of specific social work values 
through a comparison of entering students and graduating 
students (Varley, 1963). Varley's (1963) study addressed 
the significance for schools of social work to value the 
socialization process as one of the critical components of 
the students educational journey. 
During the 1950's, the profession began making the 
attempt towards the issues of socialization in social work 
education. Social worker Charlotte Towle stated that "the 
expectation of the socialization process results in the 
deepening of self-awareness and a greater degree of identity 
with the profession" (Towle, 1959, p. 376). 
Varley's (1963) study provided the profession a birds- 
eye view of the socialization process "learning new behavior 
patterns and technical skills" (Varley, 1963, p. 102). She 
further stated that "socialization depends upon the 
neophyte's conviction that the system of ends, means, and 
values governing the new role is legitimate" (Varley, 1963, 
p. 102). Thus the students' internalization of values 
fundamental to social work education was highly significant 
to the students' socialization. Socialization has been 
generalized as a continual interaction between the student 
and the classroom. 
By the end of 1975, Varley in a paper presented at the 
1975 Annual Program Meeting of the Council of Social Work 
Education in Chicago, summarized the findings of all known 
research using the SWQ, a review of all studies clearly 
indicates that during the two-year graduate educational 
process, students make significant changes in their 
commitments to socialization. The writer's longitudinal 
study confirmed that previous studies (Varley, 1966; Hayes 
and Varley, 1965; Brown, 1970; Sharwell, 1974) which 
profiled clear evidence of socialization in social work 
education (Varley, 1975). This study raised questions for 
studies using the SWQ, about the extent to which 
professional socialization in professional education 
actually took place, and whether or not values change as a 
result of social work education. 
Research to date is limited in scope regarding the 
socialization process in social work education. Despite 
these limitations a number of studies have made efforts to 
measure socialization during the educational processes. The 
results have been mixed. Several researchers (Brown, 1970; 
Dyer, 1977; Judah, 1979; Lusk & Miller, 1985; Varley, 1963) 
found little significance in the socialization process. 
Levy (1972) discussed the importance of successful 
socialization and its impact on decision making in practice 
He examined socialization and its impact and consequences 
for the client. Levy (1972) argued that the students 
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socialization is linked to both "ways of knowing" and "ways 
of behaving" (Levy, 1972, p. 490). The study helped to 
underscore the importance of socialization in the 
acquisition of values fundamental to social work education. 
Acquisition of Values 
A review of social work literature includes a 
definition of social work values. The profession accepts 
the concept of values as the critical component to 
understanding of professional identity and behavior. Values 
are generally defined as "the customs and standards of 
conduct, principles considered desirable by the culture, a 
group of people, or individual" (Varley, 1963, p. 102). 
Within the profession these values are essential to social 
work education and the developing professional. According 
to this perspective, values are assumed to be central to the 
student and serve as a basis for the formation of the 
professional social worker's attitudes, beliefs, and 
opinions. Values in social work are viewed as important to 
the continued development of the profession. Literature on 
professional development has asserted that careful 
understanding of the aim of the profession with regards to 
values will provides unity and clarity to the profession 
(Barlett, 1970; Boehm, 1958; Coyle, 1940; Gustafson, 1982; 
Lee, 1929; Popple, 1985). 
Values and their meaning for the profession are central 
to professional identity. Values are regarded as the 
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essential aspects of the students identity. The acquisition 
of professional values is critical to the profession that 
the Council on Social Work Education (CSWE) requires 
master's level programs obtaining accreditation demonstrate 
that they "infuse throughout the curriculum the values that 
guide the professional social worker" (CSWE, 1991, paragraph 
5.4.5) . 
In Varley's (1963) study she examined socialization but 
also the acquisition of values. The study included students 
at different stages of development. The study addressed the 
significance for schools of social work to impose upon 
educator's the clear expression of implicit and explicit 
social work values in the curriculum and which may determine 
the students degree of acquisition of social work values. 
The research itself suggested that unless the educators 
specifically teach these concepts, there is no assurance 
that students will acquire social work values fundamental to 
social work education. The study influenced the Council on 
Social Work Education to begin the arduous task of 
confronting the entire educational process and how the basic 
values were incorporated in a general theory of social work. 
Values and their meaning for the profession are central to 
the arguments that have contributed to the professions 
interest in delineating values and ethics and studies of the 
process of socialization (Coyle, 1940; Gilbert & Specht, 
1974) . 
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By the end of the 1960's Barbara Varley had challenged 
the profession to address the issues of professional 
socialization. As a result of post-research hype, Varley 
wrote two articles entitled, "Are Social Workers Dedicated 
to Service" (1966) and "Social Work Values: A Change of 
Value Commitments of Students from Admission to MSW 
Graduation" (1968). These articles demonstrated a need for 
recognition of the significance of acquisition of values in 
social work education. 
Professional Identity 
In addition to the role of socialization, the 
development of professional identity is viewed as an 
important component. Judah (1979), in his study, clearly 
distinguished between acquisition of values, process of 
socialization and professional identity. In particular, the 
relationship between the development of professional 
identity and acquisition of values has been studied by 
Judah. Based on research, Judah (1979) concluded that human 
dignity was a core value that constituted a students 
identity and guides their professional formation (Judah, 
1979, p. 81). Professional identification is one of the 
most important elements of the students professional 
educational experience. Confirmation of identity within the 
profession is essential to the students occupational 
development (Judah, 1979). 
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Wayne H. Hanna (1975), a doctoral candidate who wrote a 
dissertation entitled "The Association Between Social Work 
Value Orientations, Social Work Education, Professional 
Attitudes and Organizational Structure with the Job 
Satisfaction of Social Workers," reflected that 
"socialization to the profession expressed by value changes 
in the desired direction did not provide significant 
evidence that professional education had been demonstrated 
decisively" (Hanna, 1975, p. 112). 
According to Dyer's study (1977), there was a growing 
controversy concerning the use of BSW degree as a minimum 
requirement for first level of social work practice. The 
study addressed the professionalization process, and 
examined professional identity. The findings of the study 
revealed that the BSW workers accepted work norms more than 
agency trained employees. 
The social work profession is committed to providing 
the student with the tools that will aid in the development 
of the social work professional. 
Social Work Education 
In efforts to raise the standards of the social work 
profession, one objective is to examine social work 
education. Most schools have not incorporated any tool in 
evaluating the education process of their students. 
Most studies of social work literature have been 
comprehensive in scope but not specifically related to the 
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curriculum. George Sharwell (1974), in a study entitled, 
"Can Values Be Taught? A Study of Two Variables Related to 
Orientation of Social Work Graduate Students Toward Public 
Dependency," examined a specific orientation central to the 
profession "orientation to public dependency." The 
researcher compared MSW students at one school, where issues 
of public dependency were discussed in detailed in all 
courses. The researcher found that change did occur in 
students and in a favorable direction. He also found that 
first year students scored higher than BSW students, and 
faculty higher than MSW students. As a result the research 
strongly supported the assumption that socialization can and 
does take place and lastly certain kinds of students choose 
social work as a profession. 
Eleanor Judah (1979), conducted a similar study 
entitled, "Acculturation to the Social Work Profession in 
Baccalaureate Social Work Education," using the SWQ, youth 
was related to value changes. The results of the study were 
conclusive, it was evident that the ideals of the youth in 
BSW programs is a significant factor, and equally important 
to the values and goals of the profession. The study 
concluded that the openness of the younger students to 
change and the time period over which the socialization 
takes place is often four rather than two years. The 
research (Judah, 1979) qualified the premise that teaching 
younger students whether in the classroom or field 
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increases the acquisition of social work values. Judah 
(1979), deduced that the acquisition of values is a result 
of greater clarity and communication among faculty and 
students. 
Values permeate the socialization process of the 
student. The importance attached to values in professional 
education is demonstrated by the requirements of the Council 
on Social Work Education (CSWE, 1991), the accreditation 
body for all schools. The interest of professional 
socialization is one that has been sporadic. 
By the 1980's, the profession saw an increase in 
studies that supported research in understanding the affects 
of values in social work education. A number of studies 
during this period examined value differences across 
educational levels and value changes during educational 
processes. The results of these studies were mixed. 
Several researchers (Lusk & Miller, 1985; Yamatani, Page, 
Koeske, Diaz, & Maquire, 1986) found no significant 
differences or changes in students' value positions as a 
function of education in social work. Despite the 
professions sustained interest in values, little is still 
known about how values are translated from classroom to 
practice. Much of the dismal clarity is due in part to the 
instruments used. 
One goal of professional social work education is to 
shape the values its members should hold. In efforts to 
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raise the standards of the social work profession, research 
studies have presented a strong case for examining the 
socialization process of social work students. Malcolm Brown 
(1970) stated that "it has been the obligation to explore 
its internal limitations in regards to professional 
preparation" (Brown, p. 109). A study in 1970 by Malcolm 
Brown focused on values held by two groups of social work 
students in Zambia. One group was beginning their 
professional education and the other was nearing their 
completion. Each study examined and compared the results of 
a similar study in the United States. The study used the 
SWQ instrument. One school with a full-time three-year 
course in social work leading to the diploma in social 
service was selected and questionnaires were sent out to 
students enrolled in that program. Results showed that 98% 
of the students showed little change in the acquisition of 
professional values resulting from professional education. 
The study was conducted at a time when Zambia had recently 
achieved independence, thus the researchers noticed a 
general sensitivity to anything that highlighted differences 
among the varying population groups. This observation may 
have influenced the students response to the overall 
instrument. 
The study provided the profession with similar evidence 
initially revealed in the Varley study. There was no 
statistical significant difference between Zambian beginning 
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and graduating students; although a significant difference 
was found between these groups in the United States, this 
difference was small. 
It is clear that research on the acguisition of social 
work values, has hardly been underway long enough to permit 
much long range appraisal. It is evident that sometimes 
results support hypotheses concerning the role of values in 
social work education and its affect on professional 
socialization, in other instances the role of values is 
unclear and alters the hypotheses equally. Regardless of the 
mixed data resulting from studies addressing professional 
socialization and the acquisition of values fundamental to 
social work education or the incongruity or incompleteness 
the contribution continues to remain rather outstanding. 
Theoretical Orientations 
The theory that applies to this study is the 
socialization theory, a product of Albert Bandura. In the 
case of professional identity, socialization theory is 
extremely valid. Research on the values of social work is 
based on socialization theory. The theory suggests some 
important factors that relate to professional identity and 
thus serves as a guide for further inquiry and possible 
intervention in the socialization process of the social work 
student. The theory discussed and applied during this study 
has not been sufficiently tested to be rejected or to 
provide accurate predictions about the behavior of 
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individuals. However, the theory of socialization suggests 
some important factors that relate to professional identity 
and thus serves as a guide for further inquiry and possible 
intervention in the socialization process of the social work 
student. 
One of the earliest attempts by the profession to 
explain how individuals adjust as professional social 
workers involves the application of the socialization 
theory. People play a variety of social roles in their 
lifetimes, such as students, daughters, business women and 
such. These roles identify and describe a person as a 
social being. For the social work student, becoming the 
professional is the basis of socialization in the 
profession. The theoretical foundation of socialization 
theory as applied in this study is viewed as the absorption 
of one role for another as a result of learned values. 
According to the theory, it is the intervening process from 
one stage to the next. Proponents Barbara Varley (1963) and 
Eleanor Judah (1979) maintain that an approach similar to 
that used in sociological analysis of socialization is 
useful to understand the professional socialization of the 
social work student. The socialization theory as applied to 
this study explains the changes that a student, through an 
educational process, undergoes to become a professional 
social worker. 
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Definition of Terms 
In order to understand professional socialization, it 
is helpful to define the primary terms within this study. 
1. Socialization - Is the identity, voice, and image 
formation of the profession. It is the developmental 
process, the active creation of professional meaning. 
2. Values - The customs, standards of conduct, principles 
considered desirable by the culture, a group of people, 
or individual. 
Statement of the Hypothesis 
There will be a significant difference between first 
and second year graduate students in the acquisition of 





This is an exploratory, descriptive study. The purpose 
is to examine the differences in the process of 
socialization among first and second year graduate students 
in the acquisition of values fundamental to social work 
education. 
Setting 
The setting of this study was at Clark Atlanta 
University School of Social Work located in Southwest 
Atlanta, Georgia. Clark Atlanta University is a private 
institution. Clark Atlanta University School of Social Work 
was founded, and is the only school of social work, with an 
Afrocentric Perspective. 
Sample 
The convenience sample method was used to conduct this 
study. This sampling method was chosen because of the 
accessibility to the population of interest. The respondents 
were randomly given the questionnaires to complete. The 
researcher was able to administer the questionnaires during 
class time. The sample consisted of fifty students, twenty- 
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five first year students and twenty-five second year 
students. The students all attended Clark Atlanta 
University School of Social Work (CAUSSW), Atlanta, Georgia. 
The age range of the respondents are from 22 to 55 and there 
were 46 females and 4 males. Racial diversity is minimal, 
therefore the population was 99% African-American, and 1% 
Caucasian. 
Data Collection Procedure (Instrumentation) 
The instrument used in this study was inspired by the 
Social Work Questionnaire developed by Barbara Varley in 
1963 and questions from a prechapter self-inventory 
developed by Gerald Corey, Marianne Corey and Patrick 
Callanan in 1992. A modified version of each comprised the 
39-item questionnaire used in the collection of data. The 
standardized scale is a 5 point Likert scale ranging from 
strongly agree to strongly disagree, and yes/no questions. 
The scale is continuous and at the interval level of 
measurement. The questions addressing experience are either 
yes/no and answer set for values were either agree or 
disagree. The responses were tallied using SPSS-PC 
(Statistical Package for the Social Sciences - Personal 
Computer). 
The questionnaire has three main sections. The first 
section, is socialization in the educational process; the 
second section, addresses experiences and influences; third 
section, values essential to socialization. 
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The questionnaire's external validity threats that were 
identified with this sample, included specificity of 
variables and the researcher's biases. To minimize threats, 
it may be necessary to administer the questionnaire to 
different schools, and programs of social work. The 
questions regarding the values essential to socialization, 
self-awareness, experience, socialization: educational 
process, are designed to attempt to account for the 
variations of each student group. 
An approval letter (Appendix D) was drafted and taken 
to the class sites on January 19 and 20, 2000. Two classes 
were used: The African-American Families course was the 
first class site which included second year students; 
Research 587 was comprised of all first year students. Each 
class meets once a week. During class time, participants 
were debriefed on the nature and the purpose of the research 
as well as given the consent form. 
Data were collected using a 39-item questionnaire 
(Appendix A) designed to examine the values of social work 
students and the effect of education on professional 
socialization. The questionnaire was inspired by an article 
entitled, "Socialization in Social Work Education," written 
by Barbara Varley. This study's questionnaire explored 
demographic characteristics, experience, self-awareness, and 
values. 
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Data collection began in January 2000. A 39-item 
questionnaire examining the values of social work students 
and the effect of education on professional socialization 
was used to collect the data for this proposed study. The 
questionnaire was administered to students entering the 
masters program, and graduating students during their class 
time by the researcher. The approximate time to complete 
the questionnaire is 15-20 minutes. The participants were 
appraised of the purpose of the study and the expected 
outcomes were explained, also an informed consent form was 
given to each participant. The findings of the questionnaire 
was correlated with values of students and professional 
socialization. 
Data Analysis 
The statistical tests used in this study were 
frequencies, percentages and cross-tabs tests. The data 
were collected then coded, analyzed and computed on the 
SPSS-PC (Statistical Package for the Social Sciences - 
Personal Computer). 
The cross-tabs test was used to examine the differences 
between 25 entering graduate students and 25 graduating 
students. The study utilized the notation cross-sectional 
survey, ROj. 
CHAPTER FOUR 
PRESENTATION OF RESULTS 
The purpose of this study was to determine if there is 
a statistical difference of the socialization process 
between entering and graduating MSW students in the 
acquisition of values fundamental to professional identity 
in social work education. 
Data collected in this study provided a profile of 
twenty-five entering graduate students and twenty-five 
graduating students; the analysis used is divided into three 
parts: frequency of demographics, analysis of hypothesis 
under study, and frequency of responses. 
Demographics 
Frequency distribution tables will provide for the 





Age Level of Respondents 
Age Frequency Percentage 
22-24 16 32.0 
25-27 16 42.0 
28-30 4 8.0 
31-33 2 4.0 
34-36 6 12.0 
40-42 1 2.0 
43-45 2 4.0 
52-54 3 6.0 
TOTAL 50 100.0 
Table 1 is a profile of 25 first year graduate social 
work students and 25 second year students between the ages 
of 22-55, who are students of Clark Atlanta University 
School of Social Work. The age levels represented in this 
study show that 16 or 32 percent of the respondents were 
between the ages of (22-24), while 16 or 42 percent are 
between the ages of (25-27). Four or 8 percent were between 
the ages of (28-30) while 2 or 4 percent were between the 
ages (31- 33) and another 6 or 12 percent are between the 
ages of (34-36). One or 2 percent were between the ages of 
(40-42) and another 2 or 4 percent were between the ages of 
(43-45) and only 3 or 6 percent were between the ages 
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(52-54). The average age of the respondents was 29.5 with a 
standard deviation of 8.0 years. 
Table 2 
Gender Classification 
Gender Frequency Percentage 
Female 46 92.0 
Male 4 8.0 
Total 50 100.0 
The genders presented in Table 2 show that 46 or 92 
percent were women and the other 4 or 8 percent were male. 
Table 3 
Race Classification 
Race Frequency Percentage 
African- American 44 88.0 
Caucasian 2 4.0 
Other 4 8.0 
Total 50 100.0 
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Table 3 shows that exactly 44 or 88 percent of 
respondents were African-Americans and 2 or 4 percent were 
Caucasian. While the remaining 4 or 8 percent choose other 
to define their preference. 
Table 4 
Marital Status 
Marital Status Frequency Percentage 
Single/Never married 32 64.0 
Married 12 24.0 
Divorced 6 12.0 
Total 50 100.0 
The above table shows that exactly 32 or 64 percent of 
respondents were single/never married, while 12 or 24 




Degree Frequency Percentage 
BA 25 50.0 
BS 14 28.0 
MA 1 2.0 
Other 10 20.0 
Total 50 100.0 
The above table shows that 25 or 50 percent respondents 
received a BA, while 14 or 28 percent of the respondents 
received a BS. Only 1, or 2 percent received a MA, while the 
remaining 10 or 20 percent of the respondents answered 
other. 
Socialization: Educational Process 
Table 6 
Education Level 
Education Level Frequency Percentage 
1
ST Year MSW 25 50.0 
2
ND Year MSW 25 50.0 
Total 50 100.0 
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The education level of the respondents presented in 
Table 7 shows 25 or 50 percent respondents are first year 
MSW students, while the remaining are second year MSW 
students. 
Table 7 
Type of Program Concentration 
Frequency Percentage 
Health 11 22.0 
Mental Health 21 42.0 




Child/Family 14 28.0 
Total 50 100.0 
The above table shows that 11 or 22 percent of the 
respondents have elected health as their desired 
concentration, and 21 or 42 percent of the respondents have 
chosen mental health as their concentration; while 4, or 8 
percent, of the respondents choose school of social work as 
their concentration and the remaining 14 or 28 percent 
choose child/family as their concentration. 
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Analysis 
Analysis tables will show sample crosstab tests for 
experience and values statements essential to professional 
socialization statements of first and second year MSW 
students. 
The responses to the question "Do you have previous 
experience in social work?" are reflected in table 8. 
Table 8 
Previous Experience - Analysis of the Crosstab test of the 
differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Previous Experience 25 25.0 
Yes 19 19.0 
No 6 6.0 
Total 50 100.0 
The above table shows that for the statement regarding 
previous experience, there were no differences between first 
and second year MSW students. Seventy-six percent (19) of 
first year respondents stated yes to having had previous 
experience as well as the same amount was recorded for first 
year students. The remaining amount twenty-four (6) for both 
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the first and second year students stated no, not having any 
experience. 
Table 9 
Influences to Professional Education - Analysis of the 
Crosstab test of the differences between first and second 
year MSW students 
Variable lsl Year Students 2nd Year Students 
Influences 25 25 
Parent/Relative 3 5 
Teacher 4 3 
Mentor 5 6 
Clergy 0 0 
Other 13 11 
The above table shows that 3 or 12 percent of 
respondents of first year stated parent/relative influences, 
while the second year had 5 or 28 percent had parent/ 
relative influences. In the category of teacher respondents 
of first year students reported 4 or 16 percent, while the 
second year stated 3 or 12 regarding teacher influences. 
Five or 20 percent of the first year students reported 
mentor influences, while second year reported 6 or 24 
percent with regards to mentor influences. Both the first 
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and second year had no responses for the category of clergy. 
In the category of other 13 or 52 percent of first year 
students responded, while 11 or 44 percent of second year 
students selected other in the area of influences. 
Hypothesis 
There will be a statistical difference between first 
and second year graduate students in the acquisition of 
values fundamental to professional identity in social work 
education. 
Values Essential to Socialization 
The findings resulting from the responses to the 
statement, "A social work professional believes that a 
client has an equal right to service regardless of race, 
color, creed, beliefs, or other characteristics," are 
revealed in table 10. 
32 
Table 10 
test of the differences between first and second vear MSW 
students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 19 23 
Agree 2 2 
Undecided 2 0 
Disagree 1 0 
Strongly disagree 1 0 
The above table shows that exactly 19 or 76 percent of 
first year strongly agreed, while 23 or 92 percent of second 
year strongly agreed to the statement. Two or 8 percent was 
selected for both first and second year students, while 2 or 
4 percent of first year students were undecided. The 
remaining 1 or 4 percent first year students disagreed 
while 1 or 4 percent strongly disagreed. The responses to 
the statement, "It is believed equal rights is based on the 
assumption that every human being has as much right as any 
individual to develop to his maximum potential," are 
depicted in table 11. 
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Table 11 
Right to Develop to Mavinmm Potential - Analysis of the 
Crosstab test of the differences between first and second 
year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 18 21 
Agree 5 4 
Undecided 2 0 
The table above shows that 18 or 72 percent of first 
year students, and 21 or 84 percent of second year students 
strongly agreed. Five or 18 percent of first year students 
and 4 or 16 percent of second year students agreed while, 2 
or 8 percent of first year students were undecided. 
Table 12 depicts the findings resulting from the 
responses to the statement, "A social work professional 
believes that we all have egual rights to help in the 
development of our client's capacities." 
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Table 12 
Development of Client's Capacities - Analysis of the 
Crosstab test of the differences between first and second 
year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 16 16 
Agree 4 3 
Undecided 5 6 
The above table shows that 16 or 64 percent of first 
year and second students strongly agreed. Four or 16 percent 
of first year students agreed while 3 or 12 percent of 
second year students also agreed. The remaining 5 or 20 
percent of first year students and 6 or 24 percent of second 
year were undecided. 
Table 13 reveals the responses to the statement "The 
primary choice to deliver service to clients is based on 
personal gain or benefit." 
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Table 13 
Primary Choice to Deliver Service - Analysis of the Crosstab 
test of the differences between first and second year MSW 
students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 18 21 
Agree 5 4 
Undecided 2 0 
The table above shows there were no significant 
differences between first and second year MSW students. One 
or 4 percent of first year students, and 2 or 8 percent of 
second year students strongly agreed. First year students 
had no response but 1 or 4 percent of second year students 
agreed. One or 4 percent of first year students were 
undecided but 3 or 12 percent of second year students were 
also undecided. However, ten or 40 percent of first year 
students disagreed, and 4 or 16 percent second year students 
disagreed. The remaining 13 or 52 percent of first year and 
15 or 60 percent strongly disagreed. 
36 
Table 14 
Service to Clients Based on Personal Sacrifices of Personal 
Comfort - Analysis of the Crosstab test of the differences 
between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 0 2 
Agree 4 4 
Undecided 4 9 
Disagree 11 2 
Strongly agree 6 8 
The above table shows zero number of first year 
respondents while 2 or 8 percent of first year students 
strongly agreed with the statement "The service to clients 
is based upon personal sacrifices of personal comfort in 
lieu of what is most appropriate for that particular 
client." Four or 16 percent of both first and second year 
students agreed. Four or 16 percent of first year students 
and 9 or 36 percent of second year students were undecided. 
However, 11 or 44 percent of first year students and 2 or 8 
percent of second year students disagreed with the 
statement. Six or 24 percent of first year students and 8 or 
32 percent second year students strongly agreed. 
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Table 15 
Client's Needs Versus AsDirations - Analysis of the Crosstab 
test of the differences between first and second vear MSW 
students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 4 
Agree 4 9 
Undecided 15 5 
Disagree 2 5 
Strongly disagree 2 2 
The above table shows that 2 or 8 percent first year 
students strongly agreed with the statement "One delivers a 
service, even if a client's needs take precedent over his 
aspirations." Four or 16 percent of first year students 
agreed, and 9 or 36 percent of second year students agreed. 
However, fifteen or 60 percent of first year students were 
undecided while 5 or 20 percent of second year students 
remained also undecided. Two or 8 percent of first year 
students and five or 20 percent of second year students 
disagreed. The remaining 2 or 8 percent of both first and 
second year students strongly disagreed. 
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Table 16 reveals the responses generated to the 
statement "It is believed that to treat clients effectively, 
social workers must accept that clients have a common human 
needs as well as individual differences." 
Table 16 
Acceptance that Clients have Common Needs and Individual 
Differences - Analysis of the Crosstab test of the 
differences between first and second year MSW 
students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 17 18 
Agree 6 4 
Undecided 2 1 
Disagree 0 2 
The table above shows that 17 or 68 percent of first 
year students and 18 or 72 percent of second year students 
strongly agreed, while six or 24 percent of first year 
students and 4 or 16 percent of second year students agreed 
Two or 8 percent of first year students and 1 or 4 percent 
of second year student were undecided and 2 or 8 percent of 
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first year disagreed with the statement, however there was 
no response from 1 year students. 
Table 17 
Disabling Personalities - Analysis of the Crosstab test of 
the differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Agree 5 0 
Undecided 5 5 
Disagree 10 7 
Strongly disagree 5 13 
The above table shows 5 or 20 percent of only first 
year students agreed with the statement "Most clients have 
disabling personalities." Five or 20 percent of both the 
first and second year students were undecided with the 
statement. Ten or 40 percent of first year students 
disagreed while seven or 28 percent of second year students 
also disagreed. Five or 20 percent of first year students 




test of the differences between first and second vear MSW 
students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 0 
Agree 5 6 
Undecided 6 8 
Disagree 9 8 
Strongly disagree 3 3 
The above table shows that only two or 8 percent of 
first year students strongly agreed with the statement 
regarding the primary importance of social work. Five or 20 
percent of first year students and six or 24 percent of 
second year students agreed. However, six or 24 percent of 
first year students and eight or 32 percent of second year 
students remained undecided. Nine or 36 percent of first 
year students and 8 or 32 percent of second year students 
disagree, however 3 or 12 percent of both first and second 
year students strongly disagreed. 
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Table 19 
Professional Behavior - Analysis of the Crosstab test of the 
differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 4 9 
Agree 14 5 
Undecided 6 5 
Disagree 1 6 
The above table shows that 4 or 16 percent of first 
year students and nine or 36 percent of second year students 
strongly agreed with the statement "Professional behavior is 
governed by the role of the professional rather than his 
personality." However, 14 or 56 percent of first year 
students agreed while only 5 or 20 percent of second year 
students felt the same. Six or 24 percent of first year 
students and five or 20 percent of second year students were 
undecided. One or 4 percent of first year students and six 
or 24 percent of second year students disagreed completely 
with the statement. 
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The participants' responses to the statement regarding 
objectivity and emotional neutrality are shown in table 20. 
Table 20 
Objectivity and Emotional Neutrality - Analysis of the 
Crosstab test of differences between first and second year 
MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 4 2 
Agree 15 8 
Undecided 2 10 
Disagree 2 5 
Strongly disagree 2 0 
The above table shows that 4 or 16 percent of first 
year students and only 2 or 8 percent strongly agreed. 
However, fifteen or 60 percent of first year and only 8 or 
32 percent of second year students agreed with the 
statement. Two or 8 percent of first year student and 10 or 
40 percent of second year students remained undecided. Two 
or 8 percent of first year students and five or 20 percent 
of second year students disagreed, however, only 2 or 8 
percent of first year students strongly disagreed. 
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Table 21 
Focus on Client's Needs - Analysis of the Crosstab test of 
differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 7 
Agree 13 8 
Undecided 8 7 
Strongly disagree 2 3 
The above table shows 2 or 8 percent of first year 
students and 7 or 28 percent of second year students 
strongly agreed with the statement "A social worker must 
focus on the client's needs, thus accentuating the technical 
aspects of the profession. However, thirteen or 52 percent 
of first year students agreed with the statement and 8 or 32 
percent of second year students also agreed. Eight or 32 
percent of first year students and 7 or 28 percent of second 
year students remained undecided, while 2 or 8 percent of 
first year students and 3 or 12 percent of second year 
students strongly disagreed with the statement. 
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Table 22 depicts the participants' responses to the 
statement "The NASW Code of Ethics has developed 
professional values that should enable social workers to act 
in accordance with the highest form of ethical standards." 
Table 22 
NASW Code of Ethics - Analysis of the Crosstab test of the 
differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 7 13 
Agree 15 7 
Undecided 3 5 
The above table shows that 7 or 13 percent of first 
year student strongly agreed, while 13 or 52 percent of 
second year students also strongly agreed showing a slight 
difference in opinion for the statement. Fifteen or 60 
percent of first year students agreed, while only 7 or 28 
percent of first year students felt the same. Three or 12 
percent of first year students and 5 or 20 percent of second 
year students remained undecided about the statement. 
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Table 23 
Conflicting Values - Analysis of the Crosstab test of the 
differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 1 4 
Agree 9 8 
Undecided 14 7 
Disagree 1 2 
Strongly disagree 0 4 
The above table shows 1 or 4 percent of first year and 
4 or 16 percent of second year students strongly agreed with 
the statement regarding conflicting values. Nine or 36 
percent of first year students and 8 or 32 percent of second 
year students agreed with the statement. However, 14 or 56 
percent of first year students remained undecided with the 
statement, while only 7 or 28 percent of second year 
students also felt undecided. One or 4 percent of the first 
year students and 2 or 8 percent of the second year students 
disagreed, while the only response of strongly agree was 




Future of the Profession - Analysis of the Crosstab test of 
the differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 3 
Agree 7 3 
Undecided 7 7 
Disagree 7 7 
Strongly disagree 2 5 
The above table shows that 2 or 8 percent of first year 
students and 3 or 12 percent of second year students 
strongly agreed with the statement "The future of the 
profession is the assimilation of these values." Seven or 
28 percent of first year students agreed, while three or 12 
percent of second year students also agreed with the 
statement. Seven or 28 percent of both the first and second 
year students felt undecided. Also, seven or 28 percent of 
both the first and second year disagreed with the statement 
while 2 or 8 percent of first year students and 5 or 20 




Success with Clients - Analysis of the Crosstab test of the 
differences between first and second Year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 5 1 
Agree 9 7 
Undecided 2 5 
Disagree 8 10 
Strongly disagree 1 2 
The above table shows 5 or 20 percent of first year 
students and only 1 or 4 percent of second year students 
strongly agreed with the statement "I think I should be more 
successful with all my clients." Nine or 36 percent of 
first year students and 7 or 28 percent of second year 
students agreed, while 2 or 8 percent of first year students 
and 5 or 20 percent of second year students were undecided. 
Eight or 32 percent of first year students and 10 or 40 
percent of second year students disagreed. The remaining 1 
or 4 percent of first year students, and 2 or 8 percent of 
second year students strongly disagreed with the statement. 
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Table 26 
Degree of Self-Awareness - Analysis of the Crosstab test of 
the differences between first and second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 9 7 
Agree 7 11 
Undecided 6 6 
Disagree 2 1 
Strongly disagree 1 0 
The table above shows 9 or 36 percent of first year 
students and 7 or 28 percent strongly agreed that unless a 
social worker has a high degree of self-awareness, there is 
a real danger that they will use their clients to satisfy 
their own needs. Seven or 28 percent of first year students 
and 11 or 44 percent of second year students agreed with 
the statement. Exactly six or 24 percent for both first and 
second year students were undecided with the statement. Two 
or 8 percent of first year students and only 1 or 4 percent 
of second year students disagreed, while only 1 or 4 percent 
of first year students strongly agreed with the statement. 
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Table 27 
Feelings of Anxiety in a Beginning Social Worker - Analysis 
of the Crosstab test of the differences between first and 
second year MSW students 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 5 1 
Agree 9 7 
Undecided 2 5 
Disagree 8 10 
Strongly disagree 1 2 
The above table shows 1 or 4 percent of first year and 
2 or 8 percent of second year students strongly agreed with 
the statement regarding feelings of anxiety in a beginning 
social worker. However, only second year students with 4 or 
16 percent had a response of agreement with the statement. 
Five or 20 percent of first year students and only 2 or 8 
percent of second year students remained undecided. Four or 
16 percent of first year students and 5 or 20 percent of 
second year students disagreed, while 15 or 60 percent of 
first year students and 12 or 48 percent of second year 
students strongly disagreed. 
Frequencies 
Frequency distribution will be provided for the 
following: experience educational process and values 
essential to professional socialization. 
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Table 28 
of the differences between first and second vear MSW 
students 
Response Frequency Percent 
Strongly agree 42 84.0 
Agree 4 8.0 
Undecided 2 4.0 
Disagree 1 2.0 
Strongly disagree 1 2.0 
Total 50 100.0 
The above table shows that out of 50 respondents 42 
strongly agreed or 84.0 percent, while 4 or 8.0 percent just 
agreed with the statement regarding the belief of social 
work professionals concerning a client's equal rights to 
service. However two of the 50 respondents or 4.0 remained 
undecided, leaving 1 or 2.0 percent to disagree and also 1 
or 2.0 percent to strongly disagree. 
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The responses to the statement "It is believed equal 
rights is based on the assumption that every human being has 
as much right as any individual to develop to his maximum 
potential" are depicted in table 29. 
Table 29 
Right to Develop to Maximum Potential - Analysis of 
Frequency test of the differences between first and second 
year MSW students 
Response Frequency Percent 
Strongly agree 39 78.0 
Agree 9 18.0 
Undecided 2 4.0 
Total 50 100.0 
The above shows that out of 50 respondents 39 strongly 
agree or 78.0 percent, while 9 agreed at 18.0. the remaining 
2 respondents or 4.0 percent were undecided. 
Table 30 presents the findings from the responses to 
the statement "A social work professional believes that we 




Development of Client's Capacities - Analysis of Frequency 
test of the differences between first and second year MSW 
students 
Response Frequency Percent 
Strongly agree 32 64.0 
Agree 7 14.0 
Undecided 11 22.0 
Total 50 100.0 
The above table shows that 32 respondents at 64.0 
percent strongly agree and 7 respondents at 14.0 percent 
agree. However, eleven or 22.0 percent were undecided. 
The participants' responses to the statement "The 
primary choice to deliver service to clients is based on 
personal gain or benefit" are presented in table 31. 
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Table 31 
Primary Choice to Deliver Service - Analysis of Frequency 
test of the differences between first and second year MSW 
students 
Response Frequency Percent 
Strongly agree 3 6.0 
Agree 1 2.0 
Undecided 4 8.0 
Disagree 14 28.0 
Strongly disagree 28 56.0 
Total 50 100.0 
The table shows that 3 or 6.0 percent of respondents 
strongly agreed, while 1 or 2.0 percent agreed and 4 or 8.0 
percent remained undecided. However, 14 or 28 percent 
disagreed and 28 or 56.0 percent strongly disagreed. 
Table 32 reveals the responses to the statement "The 
service to clients is based upon personal sacrifices of 
personal comfort in lieu of what is most appropriate for 
that particular client." 
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Table 32 
Service to Clients Based upon Personal Sacrifices of 
Personal Comfort - Analysis of Frequency test of the 
differences between first and second year MSW students 
Response Frequency Percent 
Strongly agree 2 4.0 
Agree 8 16.0 
Undecided 13 26.0 
Disagree 13 26.0 
Strongly disagree 14 28.0 
Total 50 100.0 
The above table shows that two or 4.0 percent strongly 
agreed and 8 or 16.0 percent agreed. However thirteen or 
26.0 were undecided as well as egually the same amount 
disagreed but 14 or 28.0 percent strongly disagreed. 
The responses to the statement "One delivers a service, 
even if a client's needs take precedent over his 
aspirations" are shown in table 33. 
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Table 33 
Client's Needs Versus Aspirations - Analysis of Frequency 
test of the differences between first and second year MSW 
students 
Response Frequency Percent 
Strongly agree 6 12.0 
Agree 13 26.0 
Undecided 20 40.0 
Disagree 7 14.0 
Strongly disagree 6 12.0 
Total 50 100.0 
The table above shows 6 respondents or 12.0 percent 
strongly agreed and thirteen or 26.0 percent agreed. Twenty 
or 40.0 percent remained undecided about the statement. 
Seven or 14.0 percent disagreed, while six or 12.0 percent 
strongly agreed with the statement. 
Table 34 reflects the findings from the statement "It 
is believed that to treat clients effectively, social 
workers must accept that clients have common human needs as 
well as individual differences." 
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Table 34 
It is believed that to treat clients effectively, social 
workers must accept that clients have common human ng»f»ri«=; 
as well as individual differences - Analysis of Frequency 
test of the differences between first and second year MSW 
students 
Response Frequency Percent 
Strongly agree 25 70.0 
Agree 10 20.0 
Undecided 3 6.0 
Disagree 2 4.0 
Total 50 100.0 
The table above shows 25 or 70.0 percent of respondents 
strongly agreed and 10 or 20.0 percent agreed with the 
statement. However 3 or 6.0 percent remained undecided and 
two or 4.0 percent disagreed. 
Table 35 reveals the responses to the statement "Most 
clients have disabling personalities." 
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Table 35 
Most clients have disabling personalities - Analysis of 
Frecruencv test of the differences between first and second 
year MSW students 
Response Freguency Percent 
Agree 5 10.0 
Undecided 10 20.0 
Disagree 17 34.0 
Strongly disagree 18 36.0 
Total 50 100.0 
The table above shows 5 or 10.0 percent agreed, 10 or 
20.0 percent were undecided, however seventeen or 34.0 
percent disagreed and eighteen or 36.0 percent respondents 
strongly disagreed with the statement. 
The results showed that there was no statistical 
difference between first and second year MSW students in the 
acguisition of values fundamental to professional identity. 
CHAPTER FIVE 
SUMMARY AND CONCLUSIONS 
The results of this study were consistent with the 
research findings of Varley (1963) and Judah (1979) whose 
data indicated that variations within student groups on 
values were not significant in scoring. Varley's (1963) 
study assumed that graduating students who had identified 
with their professional role model were more likely to have 
internalized the values than students who just entered the 
program. Varley's (1963) study failed to support the 
hypothesis. It was hypothesized in this study that first and 
second year master's students would differ between each 
other in the acquisition of values. The research findings 
did not support the hypothesis. The two student groups were 
compared on five demographic items: age, gender, ethnicity, 
marital status, previous degree. Heavily represented in the 
samples were young, single African American women. The 
majority of students chose either parent/relative and 
teacher as influences to their enrollment in a professional 
school of social work. 
The participants were asked to respond to thirty 
statements regarding values. More than half (64%) responded 
to the statements which were in line with the notion that 
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value acquisition was taking shape in students. However, the 
differences between the two student groups showed very 
little difference in their response to the value statements. 
Furthermore, both groups had similar distributions on 
socialization variable - type of program concentration and 
pervious experience. Thus the comparisons between first and 
second year student groups were made and tested for 
associations between variable and values. It was expected 
that students should have assimilated values by the 
completion of their education. Therefore second year 
response to value statements would be vastly different to 
those entering the program. 
The findings indicated that there was no statistical 
significance of the socialization process between first and 
second year graduate students in the acquisition of social 
work values. There was no significant evidence that the 
second year students had vastly changed as a result of the 
acquisition of values. The dependent variable was crossed 
tabulated with experience, values and socialization. The 
students groups did not significantly differ from each other 
in the acquisition of values. One factor that may explain 
why there was no statistical difference among the first and 
second year students but showed a similarity with each other 
is because the second year students might have made value 
changes but only reached the point at which the beginners 
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were when they entered. Therefore, that fact would not have 
been clear from the data collected in this study. 
The study was designed to examine the socialization 
between entering and graduating master level students. When 
the respondents were asked if one delivers service even if a 
clients needs take precedent over his aspirations 40 percent 
were undecided, that is fifteen first year students remained 
undecided and five second year were undecided (see table 
15). In the statement regarding feelings of anxiety in a 
beginning social worker indicates unsuitability for the 
profession nine first year students agreed while 10 second 
year students also disagreed (see table 27). However, the 
study revealed a large number of similar responses overall 
by both student groups. It was hypothesized that there would 
be a significant difference between first and second year 
graduate students in the acquisition of values fundamental 
to professional identity in social work education. While 
small, the difference was not significant between student 
groups. However, it did support the notion that younger 
students demonstrated the largest degree of value 
differences. 
In previous research (Varley,1963) revealed the 
greatest change, in values in younger students. The research 
(Varley, 1963) consider age as a factor in regards to 
changes in values. The data indicated that the older 
students manifested the smaller change, as well as made 
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considerations to previous exposure to social work and there 
were actual reversals on values scores (Varley, 1963). This 
finding was not anticipated and possibly suggests that 
generally, students who might be considered young, without 
much previous experience to social work, demonstrated the 
greater degree of significant responses through out the 
study (Varley, 1963). 
According to the responses of this research among 
student groups, the final discussion must focus on why there 
were no differences in the values for the group as a whole. 
Perhaps the schools increased number of applicants for 
graduate education. Thus the school has become more 
selective in choosing their applicant. The fact that there 
was a distinct difference between the two student groups 
that would not have been obvious from the material that was 
collected in the study. 
Another set of factors that might be considered as 
influences for the lack of difference between the two 
groups was the second year students group process which are 
inherent during the second year. Second year students goals, 
objectives, and values might strongly influence their value 
assimilation. That is the goals and values might not be the 
same as those considered by the profession. 
In a statement, "most clients have disabling 
personalities" (see table 17). Forty percent of the first 
year students disagreed while 20 percent were either 
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undecided or actually agreed with the statement. However, 52 
percent of second year students strongly disagreed and 5 
percent of second year students were undecided. The same 
amount of students for both groups responded undecided to 
the statement. The data indicates an association that may 
support the notion that illustrates the lack of difference 
between the students groups. That is, the graduates might 
have had value assimilation but only reached a point at 
which the entering students were when they entered. In 
Varley's (1963) study this fact, was also consider as a 
strong inclination that despite the obvious difference of 
each group, the attitudes of each group may very well be 
similar (Varley, 1963). 
Because of the lack of research on socialization this 
study helped to identify that respondents showed an overall 
assimilation of values. The data concluded that the specific 
groups showed little difference from first to second year 
students. Therefore, when analyzing the findings as a whole 
group rather than student groups, the data indicated that 
respondents value acguisition was slightly consistent with 
the direction "anticipated by the profession" (Judah, 1979, 
p. 84). The findings were interesting because of the 
assumption that there would be a difference in first and 
second year students. On the contrary, for most of the 
students, there were more similarities in responses than one 
would have assumed, partly because despite their different 
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levels of education their commonality of responses to value 
statements were mostly identical to each other. 
In previous research on socialization, there has been 
little explanation to when exactly value acquisition begins 
or even the consideration to which age difference plays in 
the acquisition of values. However, Judah (1979) recognized 
the small but significant change in younger students whom 
changed significantly more than older students. The 
respondents in this study had no significant difference 
between each other. This was not anticipated by the 
researcher; yet, it seems that there are strong factors that 
suggest that the significance may not lie in just 
socialization but maybe in the need for more specific 
emphasis in areas of teaching values and ethics. 
Limitations of the Study 
One limitation was the data collection process. To 
overcome this limitation, a pre- and post-design would have 
been more appropriate. Another limitation is the confidence 
in findings based on a post-test only model and the creation 
of the measurement tool. Greater confidence would be 
achieved if a pre-tested measurement was used. Another 
limitation of this study, expressed by the respondents, was 
that the instrument was too long. They felt the 
questionnaire could have been shortened by twenty questions. 
The study did not involve other schools of social work in 
other parts of the country, but focused on one school in the 
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state of Georgia. The participants of this study were 
either entering students or graduating students and not 
current social workers working in the field. The sample was 
limited to fifty respondents, which may not be a sufficient 
amount to test in the area of professional socialization. 
The study intended to obtain an overview of different 
perspectives of professional socialization and the 
acquisition of social work values. In this research two 
phases were used, those students involved in first year 
graduate studies and those involved in second year graduate 
studies. The significance using individuals at different 
levels of education is to examine each groups differences of 
change as related to the acquisition of values. For 
instance, the entering students level of education and 
experience may be lower than graduating students. This would 
not be true in all instances considering that students come 
from a range of diverse experiences and backgrounds. 
Therefore, a student may have had prior experience that may 
equal that of a graduating student. Entering students 
undoubtedly view experience differently than graduating 
students. Current and past changes within each student 
group, experiences may affect the process of professional 
socialization. The educational process, experience, 
internalization of values self awareness, may alter the 
process of professional socialization. 
Suggested Research Directions 
A direction that could be taken in the future is to 
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survey one group of students for two years. The use of 
surveys at designated intervals of the educational process 
would be most helpful to identify factors that facilitate or 
interfere with the acquisition of values. Another suggestion 
is to look at graduating students after the completion of 
the formal program to determine the degree of assimilated 
values that are actually applied in practice. 
A study designed for the faculty to measure the 
effectiveness of their teaching, depicted certain values 
fundamental to professional socialization. Students could 
then be surveyed to determine their degree of value 
assimilation. Therefore, the value of this research would 
suggest that unless the educators are specifically teaching 
values clearly, there may be no assurance that the 
acquisition of values has taken place. 
The future of research by the profession could focus 
solely on the value of the internalization of values by 
students or the value acquisition as applied by 
professionals or focus all aspects of research to measuring 
the effectiveness of values. Thus, if a group accepts or 
declines the values of the profession, which ones become 
ineffective to be internalized by the majority of students. 
In conclusion, the majority of first and second year 
students had no significant change in the acquisition of 
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values. That is graduating students showed no significant 
difference in the acquisition of values in comparison to the 
entering student. 
CHAPTER SIX 
IMPLICATIONS FOR SOCIAL WORK PRACTICE 
It is true that social work, in common with other 
professions, is in transition. The transition of education 
and the profession may be thought of as one of dual 
socialization, in which students develop identities of both 
the professional and team player. These two processes 
complement each other, as students who are learning who they 
are when they have to define themselves and their 
professional focus in the context of others. Similarly, in 
the transition of becoming "who I am" as a professional 
social worker, education and professional socialization 
allows the developing professional lead to more reflective 
and confident professionals. This process of professional 
socialization allows the student to value the transition. 
Social workers have been concerned about values and 
socialization since the profession began. Social work has a 
long standing history of commitment to its most valuable 
commodity - the student. Although many of the concerns 
regarding the effect that education has on the developing 
professional has emerged only recently. The future of social 
work cannot be predicted with precision, but it is certain 
that research on effects of education on the developing 
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social worker will continue to permeate the profession. 
Although the future of social work profession will need to 
explore the effectiveness of the educational process as an 
important element of professional development. 
The profession and its members have a unique 
contribution to make in our society. The significance of the 
socialization process in social work is of vital importance; 
vital not only to the individual worker's future, but to 
society as well. The lack of knowledge that the profession 
may have on one of their most valued consumers regarding 
professional socialization can offer a learning experience 
in the answers of understanding what changes need to take 
place to strengthen its professionals. This course would be 
taken in two parts for first year and second year students. 
This course would hopefully determine if values are 
internalized. This would be a vehicle that would allow the 
profession to learn about the socialization process of 
students. 
There are definitely implications for the profession in 
regarding the topic of professional socialization within 
social work education. The profession goals is to shape its 
most important commodity, its students. 
Socialization is an area that all social workers, 
whether a student or professional, need to learn as much 
about because of its affect on the future of the profession 
as well as the client systems. For this reason, the 
69 
profession must be aware of any information on socialization 
in the acquisition of social work values as it is integrated 






Purpose: The purpose of this study is to examine social work students and 
professional socialization. 
Demographics 
Directions: Please circle and fill-in. 
What is your age? 
What is your gender? Female (1) Male (2) 
What is your ethnicity? African American (1) Caucasian (2) 
Native American (3) Hispanic (4) 
Other (5) 
What is your marital status? Single/Never Been Married (1) 
Separated (3) Divorced (4) 
Married (2) 
Widowed (5) 
What was your previous degree? (1) BA (2) BS (3) MA (4) other 
Socialization:Educational Process 
6. What is your current education status? (1) 1st year Master (2) 2nd year Master 
7. What type of program concentration? (1) Health Setting 
(2) Mental Health Setting 
(3) School of Social Work 
(4) Child and Family 
Experience 
8. Do you have previous experience in social work? Yes No  
9. Who influenced you to enroll in a professional school of social work? 




Directions: For each statement, indicate the response that most closely identifies and 
clarifies your beliefs and attitudes. Use the following code: 
5 = 1 strongly agree with this statement. 
4 = 1 agree with this statement. 
3 = I am undecided with this statement. 
2 = I disagree with this statement. 
1 = I strongly disagree with this statement. 
Values Essential to Socialization 
 10. A social work professional believes that a client has an equal right to 
service regardless of race, color, creed, beliefs, or other characteristics. 
 11. A client cannot be denied these rights regardless of ideology or 
personal characteristics. 
 12. It is believed that all clients must be given equal consideration 
irrespective of their past histories. 
 13. It is believed equal rights is based on the assumption that every human 
being has as much right as any individual to develop to his maximum 
potential. 
 14. A social work professional believes that we all have equal rights to help 
in the development of our client’s capacities. 
 15. It is believed that social work is primarily a profession dedicated to the 
welfare of clients. 
 16. The primary choice to deliver service to clients is based on personal 
gain or benefit. 
 17. The service to clients is based upon personal sacrifices of personal 
comfort in lieu of what is most appropriate for that particular client. 
 18. One must waive the agency’s rules or provisions set up for the client’s 




19. One delivers a service, even if a client’s needs take precedent over his 
aspirations. 
20. It is believed that to treat clients effectively, social workers must accept 
that clients have common human needs as well as individual 
differences. 
21. It is assumed that these responses to stress can be best explained by 
personality differences, deviations from normal patterns of growth and 
development. 
22. Most clients have disabling personalities. 
23. A social worker should use the Psychodynamic model adopted by the 
agency and accept the psychosocial assumption of human growth and 
development. 
24. The primary importance of social work is the treatment of individuals, 
groups, and communities while social action and institutional change 
are of secondary importance. 
25. The social worker must be task oriented and problem-centered in order 
to discharge his responsibilities effectively. 
26. Professional behavior is governed by the role of the professional rather 
than his personality. 
27. Objectivity and emotional neutrality prevents his biases from distorting 
and his values from interfering with the professional relationship. 
28. Being impersonal maintains the professional distance to refrain from 
over identifying with the client. 
29. A social worker must focus on the client’s needs, thus accentuating the 
technical aspects of the profession. 
30. The NASW Code of Ethics has developed professional values that 
should enable social workers to act in accordance with the highest form 




31. My values have changed as a result of social work education. 
32. Conflicting values interfere with the students internalization of values 
during training. 
33. If students do not adopt the values expressed by the faculty and field 
instructors, students have not assimilated the values up held by the 
profession. 
34. The future of the profession is the assimilation of these values. 
35. I think that I should be successful with all my clients. 
36. I fear that I’ll have difficulty challenging my clients. 
37. Unless a social worker has a high degree of self-awareness, there is a 
real danger that they will use their clients to satisfy their own needs. 
38. As a social worker, I think it is important to adapt my therapeutic 
techniques and approaches to the cultural backgrounds of my clients. 
39. Feelings of anxiety in a beginning social worker indicates unsuitability 
for the profession. 
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APPENDIX B 
INFORMED CONSENT FORM FOR RESEARCH PROJECT 
The purpose of this study is to examine social work students 
and the effect of education on professional socialization. 
It is a part of a requirement needed for a Master ’s degree 
in Social Work for Clark Atlanta University in Atlanta, 
Georgia. 
Please note that there are no foreseeable risks involved in 
this research. If at any time during the study that you feel 
uneasy regarding the subject matter, please speak with the 
facilitator immediately. A complete statement of purpose of 
the research will be available once collection of all data 
is received. 
I agree to participate in this study and I understand that: 
1. The approximated time is 20-30 minutes to complete the 
questionnaire. 
2. My participation is strictly voluntary and if at any 
time I wish, I may terminate my involvement in this 
study without penalty. 
3. All of the data received will be kept confidential. 
4. The nature of the questions in this study is for 
research purposes only. 
5. All of the data collected for this study is for 
research purposes only. 
6. If at time I have any questions concerning this study, 





160 Redspire Lane. 
Fayetteville, GA 30215 
Approved by, 
Hattie Mitchell, MSW/CSW 






Values Essential to Socialization 
Table A1 
What is your age? 
Age Frequency Percentage 
22-24 16 32.0 
25-27 16 42.0 
28-30 4 8.0 
31-33 2 4.0 
34-36 6 12.0 
40-42 1 2.0 
43-45 2 4.0 
52-54 3 6.0 
TOTAL 50 100.0 
Table A2 
What is your gender? 
Gender Frequency Percentage 
Female 46 92.0 
Male 4 8.0 





What is your ethnicity? 
Race Frequency Percentage 
African- American 44 88.0 
Caucasian 2 4.0 
Other 4 8.0 
Total 50 100.0 
Table A4 
What is your marital status? 
Marital Status Frequency Percentage 
Single/Never married 32 64.0 
Married 12 24.0 
Divorced 6 12.0 
Total 50 100.0 
Table A5 
What was your previous degree? 
Degree Frequency Percentage 
BA 25 50.0 
BS 14 28.0 
MA 1 2.0 
Other 10 20.0 





What is your current educational status? 
Education Level Frequency Percentage 
1
ST Year MSW 25 50.0 
2
ND Year MSW 25 50.0 
Total 50 100.0 
Table A7 
What is your program concentration? 
Frequency Percentage 
Health 11 22.0 
Mental Health 21 42.0 




Child/Family 14 28.0 
Total 50 100.00 
Table A8 
Do you have previous experience in social work? 
Variable 1st Year Students 2nd Year Students 
Previous Experience 25 25.0 
Yes 19 19.0 
No 6 6.0 





Who influenced you to enroll in a professional school of 
social work? 
Variable 1st Year Students 2nd Year Students 
Influences 25 25 
Parent/Relative 3 5 
Teacher 4 3 
Mentor 5 6 
Clergy 0 0 
Other 13 11 
Table A10 
A social work professional believes that a 
equal right to service regardless of race, 
beliefs, or other characteristics. 
client has an 
color, creed, 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 19 23 
Agree 2 2 
Undecided 2 0 
Disagree 1 0 





A client cannot be denied these regardless of ideology or 
personal characteristics. 
Response Frequency Percent 
Strongly agree 47 86.0 
Agree 6 12.0 
Undecided 1 2.0 
TOTAL 50 100.0 
Table A12 
I believe that 
irrespective of 
all clients must be given 
their past histories. 
equal consideration 
Response Frequency Percent 
Strongly agree 39 78.0 
Agree 11 22.0 
TOTAL 50 100.0 
Table A13 
I believe equal 
human being has 
to his maximum 
rights is based 
as much right as 
potential. 
on the assumption that every 
any individual to develop 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 18 21 
Agree 5 4 





A social work professional believes that we all have equal 
rights to help in the development of our client's 
capacities. 
Variable 1st Year Students 2nd Year Students 
Values 25 








I believe that social work is primarily a profession 
dedicated to the welfare of clients. 
Response Frequency Percent 
Strongly agree 27 54.0 
Agree 13 26.0 
Undecided 4 8.0 
Disagree 4 8.0 
Strongly disagree 2 4.0 





The primary choice to deliver service to clients is based on 
personal gain or benefit. 
Variable 1st Year Students 2 nd Year Students 
Values 25 25 
Strongly agree 18 21 
Agree 5 4 
Undecided 2 0 
Table A17 
My service to clients is based upon personal sacrifices of 
personal comfort in lieu of what is most appropriate for 
that particular client • 
Variable 1st Year Students 2 nd Year Students 
Values 25 25 
Strongly agree 0 2 
Agree 4 4 
Undecided 4 9 
Disagree 11 2 





I will waive the agency's rules or provisions set up for 
the client's benefit or best interest of the client. 
Response Frequency Percent 
Strongly agree 4 8.0 
Agree 8 16.0 
Undecided 19 38.0 
Disagree 8 16.0 
Strongly disagree 11 22.0 
TOTAL 50 100.0 
Table A19 
I deliver a service, even if a client's needs take precedent 
over his aspirations. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 4 
Agree 4 9 
Undecided 15 5 
Disagree 2 5 





I believe that to treat clients effectively, social workers 
must accept that clients have common human needs as well as 
individual differences. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 17 18 
Agree 6 4 
Undecided 2 1 
Disagree 0 2 
Table A21 
I assume that these responses to stress can be best 
explained by personality differences, deviations from normal 
patterns of growth and development. 
Response Frequency Percent 
Strongly agree 12 24.0 
Agree 14 28.0 
Undecided 16 32.0 
Disagree 6 12.0 
Strongly disagree 2 4.0 





Most clients have disabling personalities. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Agree 5 0 
Undecided 5 5 
Disagree 10 7 
Strongly disagree 5 13 
Table A23 
A social worker should use the Psychodynamic model adopted 
by the agency and accept the psychosocial assumption of 
human growth and development. 
Response Frequency Percent 
Strongly agree 1 2.0 
Agree 12 24.0 
Undecided 18 36.0 
Disagree 13 26.0 
Strongly disagree 6 12.0 






The primary importance of social work is the treatment of 
individuals, groups, and communities while social action and 
institutional change are of secondary importance. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 0 
Agree 5 6 
Undecided 6 8 
Disagree 9 8 
Strongly disagree 3 3 
Table A25 
The social worker 
centered in order 
effectively. 
must be task 
to discharge 
oriented and problem- 
his responsibilities 
Variable 1st year student 2nd year student 
Strongly agree 4 9 
Agree 14 5 
Undecided 6 5 





Professional behavior is governed by the role of the 
professional rather than his personality. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 4 9 
Agree 14 5 
Undecided 6 5 




behavior is governed by the role of the 
rather than his personality. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 4 9 
Agree 14 5 
Undecided 6 5 





Being impersonal maintains the professional distance to 
refrain from over identifying with the client. 
Variable 1st year student 2nd year student 
Strongly agree 3 0 
Agree 9 6 
Undecided 3 3 
Disagree 10 11 
Strongly disagree 0 5 
Table A29 
A social worker must focus 
accentuating the technical 
on the 
aspects 
client's needs, thus 
of the profession. 
Variable 1st Year Students 2 nd Year Students 
Values 25 25 
Strongly agree 2 7 
Agree 13 8 
Undecided 8 7 





The NASW Code of Ethics has developed professional values 
that should enable social workers to act in accordance with 
the highest form of ethical standards. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 7 13 
Agree 15 7 
Undecided 3 5 
Table A31 
My values have changed as a result of social work education. 
Variable 1st year student 2nd year student 
Strongly agree 3 1 
Agree 13 5 
Undecided 2 6 
Disagree 6 3 





Conflicting values interfere with the students' 
internalization of values during training. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 1 4 
Agree 9 8 
Undecided 14 7 
Disagree 1 2 
Strongly disagree 0 4 
Table A33 
If students do not adopt the values 
field instructors, students have not 





Variable 1st year student 2nd year i student 
Strongly agree 2 5 
Agree 5 3 
Undecided 6 0 
Disagree 11 15 





The future of the profession is the assimilation of these 
values. 
Variable Is1 Year Students 2nd Year Students 
Values 25 25 
Strongly agree 2 3 
Agree 7 3 
Undecided 7 7 
Disagree 7 7 
Strongly disagree 2 5 
Table A35 
I think I should be more successful with all my clients. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 5 1 
Agree 9 7 
Undecided 2 5 
Disagree 8 10 





I fear that 1711 have difficulty challenging my client's. 
Variable 1st year student 2nd year student 
Strongly agree 0 2 
Agree 2 5 
Undecided 4 0 
Disagree 10 14 
Strongly disagree 9 4 
Table A37 
Unless a social worker has a high degree of self-awareness, 
there is a real danger that they will use their clients to 
satisfy their own needs. 
Variable 1st Year Students 2 nd Year Students 
Values 25 25 
Strongly agree 9 7 
Agree 7 11 
Undecided 6 6 
Disagree 2 1 





As a social worker, I think it is important to adapt my 
therapeutic techniques and approaches to the cultural 
background of my clients. 
Variable 1st year student 2nd year student 
Strongly agree 8 14 
Agree 11 2 
Undecided 1 3 
Disagree 3 4 
Strongly disagree 2 2 
Table A39 
Feelings of anxiety in a beginning social worker indicates 
unsuitability for the profession. 
Variable 1st Year Students 2nd Year Students 
Values 25 25 
Strongly agree 5 1 
Agree 9 7 
Undecided 2 5 
Disagree 8 10 
Strongly disagree 1 2 
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APPENDIX D 
SITE APPROVAL LETTER 
I , give Catonseia 
Jennings permission to conduct research in my class for the 
sole purpose of completing the degree requirements of Master 
of Social Work at Clark Atlanta University. It has been 
explained by the researcher that the participants will not 
be at risk and will not suffer from any stresses or 
discomforts. The participants are volunteers and may remove 
their data at any point to the extent that it can be 
identified. 
Researcher Site Liaison 
Respectfully, 
Catonseia Jennings 
160 Redspire Lane 
Fayetteville, GA 30215 
Approved by, 
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